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ABSTRACT  

This paper focuses on the school teachers' occupational stress in the Libyan and Iraqi schools located in Turkey. The 

stratified convenience sample consists of 146 teachers who are Libyans and Iraqis, and selected a targeted population. A 

questionnaire was used to discover the sources of the occupational stress among the teachers at Libyan and the Iraqi 

schools operating in Turkey. The results revealed that teachers suffer from high levels of occupational stress in both the 

Libyan and Iraqi schools. Moreover, the results showed that for teachers' salaries and incentives are the most important 

reason behind working in the Libyan and Iraqi schools. The Independent Samples Test showed that there is only one 

statistical difference between the two samples, which is the nature of work. This indeed indicates that the nature of work 

plays a significant role behind stress experienced by the teacher serving at both Iraqi and Libyan schools. However, we 

determined the relationships between the sources of the occupational stress and some demographic variables. In the data 

of Iraqi schools, there are only two demographic variables (gender and service), which have impact on the nature of work, 

wages and incentives, and the physical working environment. In the Libyan data, only three demographic variables 

(gender, age, social status) affected the occupational stress. The results also showed there are not significant differences 

with some demographic variables and sources of occupational stress among the teachers under study, with slight 

differences in some variables. The study also presented some recommendations for future research. 
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1. LITERATURE REVIEW 

Several studies in the literature proposed that occupational stress is a negative factor causing many 

health diseases. The occupational stress is strongly associated with the negative environmental factors 

such as work overload, poor working status, and role obscurity because all the mentioned factors are 

associated with jobs (Cooper & Marshall, 1976).  

One of the most prevalent phenomenon in the modern society is occupational stress, as all aspects of 

human activities generate stress (Aremu & Adenegan, 2013; Syed Ismail, Abdullah, Khan, and Hong, 

2014). Indeed, Stress is a term that is rarely clearly understood because scientists disagreed about it. 

This is because it has different meanings to different people (Stranks, 2005). In the relevant literature, 

it has been repeatedly mentioned that the professional stress has a great effect on employees' lives, 

and it is linked with both physical and mental health (Hopkins, 2014). Psychology defines stress as 

the body’s response to a change that requires a mental, physical, or emotional adjustment or response 

(Bauer & Erdogan, 2009).  

On the one hand, Robbins and Judge (2012, p. 595) stated that "stress is an unpleasant psychological 

process that occurs in response to environmental pressures." Robbins and Coulter (2012) define 

professional stress in a similar way as an adverse reaction of employees and the result of the 
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extraordinary demands, opportunities, and constraints at the workplace. Also, professional stress is 

defined as an individual's mental state that faces a demanding condition or any constraint in the 

organization that he/she feels harmful or threatening for her/himself (Nagra & Punjabm, 2013). 

According to Kyriacou (2001, p.94), teacher stress is experienced by those teachers, who have 

negative emotions such as anger, anxiety, frustration, depression, resentment and nervousness 

resulting from their idea formation during their daily routines. In addition, Chan, Chen & Chong 

(2009) mentioned that professional stress as an unpleasant feeling that grows when individuals 

overexert, overwork, and worry about what they cannot handle. 

According to Cooper (2018) stress is linked with physical and physiological effect on an individual 

that can be related to his/her emotional response to a situation. Stress is defined as a situation, in 

which, a person is deviated from the daily activities just because that person feels that daily 

responsibilities are a burden. It is recommended that the employing organizations should offer 

maximum satisfaction to the employees to help them continue with their professional and daily life 

activities in the right way.  In this paper, the focus will be given to the stress that teachers feel when 

they serve educational institutions. According to Greenberg (2017), psychological damage depends 

on the management style, culture, and the overall environment of the company. If there is a negative 

environment in the workplace, it enhances the stress in an individual because of the negative or 

adverse impact of their routine activities. Occupational stress is sometimes called as "occupational 

disease." In that situation, a person experiences anxiety, mental fatigue and many other psychological 

issues. It has been observed that the people, who are facing stress, are unable to accomplish their 

professional duties. 

2. CAUSES OF OCCUPATIONAL STRESS 

There are various causes of occupational stress. If an individual is working too many hours or facing 

penalties, that person will experience stress. People, who are facing stress, feel as if they are unable 

to achieve their objectives. If people are unable to perform their routine tasks, or they are experiencing 

financial loss or lack of confidence, it means that they are experiencing stress.  

Moiseichyk, de Campos, & Bento (2000) showed that two of the main job stress factors are job 

insecurity and the relationships between coworkers. Another study showed that factors causing 

occupational stress in schools include inappropriate working conditions, inability to deal with young 

children, no rights to participate in decisions, and unhealthy relationships with the institutional 

management. Moreover, Kyriacou, (2001, p 31) demonstrated that there are main sources of  

occupational stress confront teachers at schools are: Teaching pupils who lack motivation, 

Maintaining discipline, Time pressures and workload, Dealings with colleagues, Being evaluated by 

others, status update and Self-esteem, Inefficient management and ineffective organization, Conflict 

between individuals and ambiguity, Poor Physical environment and working conditions, and 

Neglecting the human aspect of organizations. Tnetteman and Punch (2005) mentioned that teachers 

are exposed to maximum occupational stress levels regardless of the levels they teach. On the other 

hand, Olaitan, et al., (2010) identified that occupational pressures against primary school teachers in 

Southwestern Nigeria resulted in stressful symptoms such as headaches, poor health and choosing 

inappropriate pastimes such as watching television to deal with stress. Alghaswyneh (2012) 

demonstrated that there is a significant positive correlation between the levels of stress and major 

sources of stress among teachers. Rani and Ritu (2012) found that the teachers experience mild 

occupational stress. Nagra (2013) found that teachers experience moderate phases of occupational 

stress; however, there is a little difference between stress and gender but the nature of work is highly 

correlated with stress. Jeyaraj (2013) found that when there is a frequent absenteeism, some teachers 

quit teaching and they are less likely to take it up as a profession over again. The results also showed 

that teachers, who reported more stress, were less satisfied with the standard of education imparted 

in their institutions. Hasan (2014) mentioned that the primary school teachers reported high stress 
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levels. Furthermore, primary private school teachers face a high degree of stress as compared to their 

counterparts in primary public schools. Gebrekirstos (2015) pointed out that all the secondary school 

teachers experienced high levels of occupational stress. Punia, (2016) reported the results of their 

research, which were consistent with a study conducted by Ravichandran and Rajendran (2007). They 

revealed that the demographic factors such as age, gender, educational levels, years of teaching 

experience, and type of school play a significant role in the perception of various sources of stress 

related to the teaching profession. According to Colten (2017), many teachers feel stress because of 

negative environments. When they are unhappy with the school, it can negatively affect the children 

and their education. Teachers are unable to teach them with proper care and dedication. If the attitude 

of a teacher is inappropriate because of stress, it substantially affects the quality of education imparted 

in the institution.  According to Finn-Stevenson (2018), students face stress because of their studies. 

In the recent scenario, students reported that they feel stressful after studying so many subjects, and 

the studies felt like a burden; therefore, it is important for teachers to give proper attention to studies 

applying the most effective techniques to help students acquire knowledge and learn skills. Teachers 

should also motivate the students to give their best and perform their educational activities with 

interest.  

According to Van Tongeren et al., (2017), workload contributes to the teachers' stress. In some 

institutions, teachers teach thirty hours per week, and take some extra classes as well whenever other 

teachers are on leave. The compulsory nature of some co-curricular activities enhances the stress of 

the teachers. Sometimes, teachers experience monotony because they have to teach the same subjects 

over and over again, which not only makes their jobs boring but also denies them opportunities to 

learn new things.  The teachers engage themselves to help students prepare for their exams, and this 

is also one of the major stress factors. A study by Chaudhry (2012) found no significant difference 

between stress levels of male and female faculty members. In addition, no significant difference 

between stress levels of faculty members of public and private sector universities is reported. Also, 

the results indicate significant difference between the mean scores of faculty members' age groups 

and their stress levels. The statistics show that the stress decreases with growing age of the faculty 

members. 

According to Okeke & Dlamini (2013) teachers suffer from high levels of stress because of their work 

environment. The results showed weak relationship between the level of work-related stress and the 

demographic variables such as gender, marital status, and qualifications. Age had a negative but 

significant relationship with the level of work-related stress. Bharathi (2013), in her study, indicated 

association between age, income, educational qualifications, teaching experience and job stress but 

she did not indicate any definitive trends. Furthermore, a research by Bashir, Khan, & Qureshi (2013) 

indicated that male and female teachers differed with respect to their perceived stress levels. They 

recommended that more funds should be available to academic staff for research and career 

development purposes. Okeke, Adu, Drake & Duku (2014) found out that no attention is given to the 

events, which are stressful for South African pre-school educators. The investigators claimed that 

without investigating the association between stress and a teacher's race, age, marital status, gender, 

school location and qualifications, discussions on how these variables impact the psychosocial 

wellbeing of teachers would remain speculative. 

In the study by Agai-Demjaha et al., (2015), it was pointed out that lack of funds/resources leaves 

teacher with limited or no access to training. Out of 300 interviewed teachers, 179 (59.67%) reported 

that it was very stressful to continue with their jobs because of lack of funds/resources. They found 

no significant relationship between the stress factor and access to training, demographic and job 

characteristics. Another study by Musi (2015) indicates that significant correlations exist between 

stress and factors including age, salary, length of service, and education. According to Moksnes, 

Bradley Eilertsen & Lazarewicz (2016), it is the duty of the teachers to maintain proper discipline, 
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but there are many reasons behind the indiscipline that generally takes place in the school. There are 

many reasons that make teachers feel that they are unable to maintain discipline, so in that case, they 

feel frustrated, and they don't know how to control the matter. This is another cause behind the stress 

of the teachers and it makes them frustrated. Moreover, Emmanuel & Collins (2016) showed that the 

majority of the employees who were either moderately or highly stressed were women, and they 

experienced higher levels of occupational stress as compared to their male counterparts. The study 

further indicated that there is a statistically significant relationship between the occupational stress 

and demographic variables (gender, age, marital status, experience, and qualification).  

Teaching is considered as a stressful job. Teachers feel excessive stress in countries where they have 

low social status. It has been observed that teachers make meaningful contributions but their societies 

do not reciprocate by giving respect to them. Teachers are unable to get proper recognition in the 

society. This creates the feeling of resentment or social inferiority in the teachers that also increases 

their stress. When teachers get inadequate recognition, they do not take interest in their profession, 

which adversely affects the growth of the children. In some schools, teachers do not have job security, 

so, they do not feel enough self-confidence, which increases their stress levels 

3. WAYS TO REDUCE OCCUPATIONAL STRESS 

According to Bothe, Grignon & Olness (2014), stress of the studies and the level of competition have 

created stress for students. If the stress of the students is reduced then it can be easy for them to 

enhance their interest towards their studies, which will, consequently, reduce stress experienced by 

the teachers. It is the responsibility of the teachers and parents to focus on children and give them 

proper guidance to reduce their stress levels. According to Kitsantas, Steen & Huie (2017), the stress 

of the students can be reduced if a positive environment is created. It has been analyzed that if there 

is positive environment, it can be simple for the students to share their ideas and views in a proper 

manner. By having a proper school environment, the confidence and motivation levels can be 

enhanced, which will help both students as well as teachers. According to Matthiesen & Einarsen 

(2015), the stress level in the school can be reduced if there is proper time management. By having 

proper time management, it can be easy for the teachers to conduct the right activity in the right 

manner. Without time management, it isn't possible to manage the activities, so focus should be given 

to managing time to minimize the stress level. According to Johns, Crowley & Guetzloe (2017), the 

stress can be managed if schools focus on interesting curricular and co-curricular activities, which 

enhance the interest of students and this will also help reducing the teachers' stress levels. According 

to Sharma 2014, school managements should engage the students and teachers in interesting activities 

such as campaigns and even physical activities such as yoga for making students and teachers more 

interested in school. This will release the teachers' stress. It is the responsibility of the institution to 

monitor stress levels of the faculty, and keep it on healthier levels.    

According to Black & Fernando (2014), teachers should be given training to freshen themselves up 

and learn new things from time to time. Latest teaching techniques should be taught to them to reduce 

their stress. According to Dicke et al., (2015), training helps acquiring new skills that will help 

managing and conducting the activities in a smart way, which helps boosting the overall motivation 

level of the teachers. According to Van de Weijer-Bergsma et al., (2014), the teachers should be given 

freedom to teach in their own way as it will help reducing stress and boosting their confidence in a 

very effective manner. A democratic atmosphere should be promoted and before decisions, 

discussions should be arranged with staff members. The organization should not impose decisions on 

the staff. If there is any misunderstanding that takes place between the principal and the staff, it should 

be resolved immediately to reduce the stress. 

In addition to, Burke, (1993) added a set of ways to relieve stress in the workplace include: Reducing 

role stress through goal setting, Reducing role stress by increasing participation in decision making, 
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Increased Job autonomy, Work schedule autonomy, Improving person-environment it using problem-

solving groups, Reducing psychological burnout by changing orientation practice, Reducing work 

family conflict, Reducing stress of mergers and acquisitions, Organizational versus individual-level 

interventions and  Research and practice two cultures. 

The research questions, aims, and hypotheses are summarized as follows:  

4. RESEARCH QUESTIONS 

✓ Which of the sources of occupational stress is more prevalent among teachers working at 

Libyan and Iraqi schools located in Turkey? 

✓ Are there statistical differences in the sources of occupational stress among teachers working 

for Libyan and Iraqi schools operating in Turkey?  

✓ Is there a statistically significant relationship between sources of occupational stress and 

demographic variables (gender, age, social status, length of service, and qualification) 

between Libyan and Iraqi schools operating in Turkey? 

✓ Are there statistical differences in the sources of occupational stress among teachers working 

for Libyan and Iraqi schools operating in Turkey based on their demographic variables 

(gender, age, social status, length of service, and qualification)? 

4.1. Aims 

✓ To identify the sources of occupational stress that is more prevalent among teachers working 

for Libyan and Iraqi schools operating in Turkey. 

✓ To identify the statistical differences in the sources of the occupational stress among the 

teachers working for Libyan and Iraqi schools operating in Turkey. 

✓ To identify the statistically significant relationship between sources of occupational stress and 

demographic variables (gender, age, social status, length of service, and qualification) at 

Libyan and Iraqi schools operating in Turkey. 

✓ To identify the statistical differences in the sources of occupational stress among teachers 

working for Libyan and Iraqi schools operating in Turkey based on their demographic 

variables (gender, age, social status, length of service, and qualification). 

4.2. Hypothesis 

H1: There are statistical differences among sources of the occupational stress among teachers working 

for Libyan and Iraqi schools operating in Turkey.  

H2: There is a statistically significant relationship between sources of occupational stress and the 

demographic variables (gender, age, social status, length of service, and qualification) at Libyan and 

Iraqi schools operating in Turkey. 

a. There is a statistically significant relationship between sources of the occupational stress with 

respect to teachers' genders. 

b. There is a statistically significant relationship between sources of the occupational stress and 

a teacher's age. 

c. There is a statistically significant relationship between sources of the occupational stress and 

a teacher's social status. 

d. There is a statistically significant relationship between sources of the occupational stress and 

a teacher's length of service. 

e. There is a statistically significant relationship between sources of the occupational stress and 

a teacher's qualification. 
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H3: There is a statistical difference in sources of occupational stress and the demographic variables 

(gender, age, social status, length of service, and qualification) at Libyan and Iraqi schools operating 

in Turkey. 

a.  There is a statistical difference in sources of the occupational stress with respect to teachers' 

genders. 

b.  There is a statistical difference in sources of the occupational stress with respect to teacher's 

age. 

c. There is a statistical difference in sources of the occupational stress with respect to teacher's 

social status. 

d.  There is a statistical difference in sources of the occupational stress with respect to teacher's 

length of service. 

e.  There a statistical difference in sources of the occupational stress with respect to teacher's 

qualification. 

5. SIGNIFICANCE OF THE STUDY 

As many as 440,000 people in the UK complained of work-related stress, depression or anxiety that 

resulted in loss of almost 9.9 million work days in the Academic Year 2014-15. The most recent 

Health and Safety Executive (HSE) Report (2015) concluded that work-related stress is more 

common in public service institutions (Bhui, et al., 2016, p. 318). In these circumstances, studying 

occupational stress is one of the most important tasks to perform. On the other hand, the teachers’ 

place in a society is pivotal as they educate the next generate by providing them with the knowledge 

of intellectual tradition and technical skills, and act as torch-bearers of civilization. They can change 

negative values, and replace them with knowledge (Aggarwal, 2004). Thus, the school administration 

must provide a suitable working environment to teachers to make them perform efficiently. This study 

serves as an eye-opener for teachers and school staff because it identifies different sources of teachers' 

occupational stress, and how it can be reduced in the schools. Moreover, this study can serve as a 

guide for policy makers and school administrators. Finally, the study can contribute to the existing 

body of researched knowledge on different occupational stress among school teachers. 

6. METHODOLOGY 

6.1. Research Paradigm 

The research paradigm in this study is based on positivism approach.  Positivism has been defined by 

numerous individuals over the years. According to Guba (1990), paradigm is an expository 

framework, which is defined by collective feelings and beliefs about the world and how it should be 

studied and understood. Hayes (2000) sees positivism as an approach that distinguishes between the 

positive data of sensory experiences, and what is referred to as transcendental or based on guesses. 

In general, it can be defined as an approach that applies scientific method of natural science to study 

human activity using objective inquiry and thereby pre-supposes the unity of the science 

(Buddharaksa, 2010, p. 1). Moreover, the concept of occupational stress has been addressed in several 

previous studies in the field of organizational human resource development and management; 

therefore, the positivism approach is appropriate for achieving the aims of this study. 

6.2. Research Approach 

Quantitative research is used to quantify the issue by producing numerical data or data that can be 

converted into applicable statistics (Bryman, 2006). Furthermore, quantitative approaches are also 

considered to be more objective, structured and have both high validity and reliability (Paulse, 2005, 

p. 56). Usually, quantitative approaches include sampling, measurement scales, statistical analysis, 

questionnaires, and focus group interviews (Crotty, 1998). We chose questionnaires as a data 

collection tool for this study; therefore, our research approach is quantitative. 
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6.3. Population and Sample 

In any study, population means a set of people. The population in this study consisted of teachers 

teaching at Libyan and Iraqi schools located in Turkey. A sample is a subgroup of the population that 

is the focus of the research inquiry, and it is selected in such a way that represents the studied 

population. Thus, the two populations selected for this study include teachers working in the Libyan 

schools and another group of teachers working for Iraqi schools located in Turkey. The results of this 

sample can be generalized to the overall teaching population working in Libyan and Iraqi schools 

located in Turkey. Moreover, the Population sample size in this study is 250, according to Krejcie & 

Morgan, 1970, table for determining sample size from a given population, so the sample size of 148 

is appropriate, out of which, 160 teachers responded to our questionnaires. A total of 200 

questionnaires were distributed to obtain the responses, out of which, 160 people responded back 

while the rest of 40 teachers may be too busy or have other unidentified reasons for not responding 

to the questionnaires. Finally, after reviewing the questionnaires, it became clear that 14 

questionnaires were partially filled, so, the total number appropriately filled questionnaires were 146. 

The rate of accurate responses was high, which is substantial enough.  

6.4. Stratified Convenience Sample 

Convenience sampling is the most common type of sampling (Farrokhi & Mahmoudi-Hamidabad, 

2012). The convenience sample is a particular style of non-probability sampling technique that 

depends on data collection from respondents who are conveniently available to participate in a 

research (Saunders, Lewis, & Thornhill, 2012). The sampling techniques in this study rely on 

convenience sampling for several reasons. Firstly, in many studies, using the whole population is 

preferred but in some cases, when the size of the population is limited, convenience sampling can be 

used (Etikan, Musa, & Alkassim, 2016). This technique helps dealing with sampling difficulties, and 

besides, it is a simple method that is easy to implement. Moreover, it saves time, effort and cost. In 

other words, we tried to reach our desired sample using a fast and inexpensive method.  

6.5. The Study Scale 

To identify the level of teachers’ occupational stress among school teachers in Libyan schools in 

Turkey, the occupational stress scale was developed by Hussein and Malika (2011) while Mohamed 

(2018) administered it. This scale has fifty items each one of them was mentioned with the Likert 

scale. There are five dimensions of the professional stress (caused by nature of work, wages and 

incentives, physical environment, social relations, and relations with managers, students, colleagues, 

and parents). Even though there is no time limit but the respondents were expected to finish it during 

20 minutes. The current scale contains negative items including statements in line with the target of 

the scale indicating that there is stress, thus giving the following options to the respondents. The scale 

has five options: 1 (strongly agree), 2 (Agree), 3 (Neither agree nor disagree), 4 (Disagree), and 5 

(Strongly disagree). The highest grade of the scale must be interpreted as level of occupational stress. 

The scale used in this study was divided into three sections. The first sections relate to the 

demographic variables such as gender, age, marital status, education, length of service and 

qualification. The second section assesses the sources of occupational stress among teachers, Nature 

of work (Q1, to Q13), wages and incentives (Q14, to Q19), physical environment (Q20 to Q26), social 

and educational relations (Q27 to Q36), relations with managers, students, colleagues and parents 

(Q37 to Q50). The third section deals with the comparison between the two samples. 

6.6. Data Collection 

The researcher visited the Libyan and Iraqi schools in Ankara and conducted interviews of their 

principals to discuss the questionnaire, and asked for the permission to conduct the study in their 

schools. The questionnaire sheets were delivered to the teachers but at the same time, they were given 

the freedom to participate/refuse to participate. Moreover, the researcher communicated with the 
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teachers to encourage them to participate, which increased their response rate until a sufficient 

number of questionnaires were obtained; however, some teachers didn't fill in the questionnaire 

because of their professional duties, domestic responsibilities. 

6.7. Tests of Reliability and Validity 

6.7.1. Content Validity 

The validity of the study depends on the credibility of the arbitrators. The questionnaire was reviewed 

by the professors from the following Libyan universities: Benghazi University, Omar El Mokhtar 

University, and Tobruk University. The questionnaire was also reviewed by an education inspector. 

The questionnaire was reviewed based on the following points: 

✓ Is the language of the questionnaire questions correct? 

✓ Is the questionnaire clear? 

✓ Are the questionnaire items relevant to the study objectives? 

✓ Does the questionnaire serve the subject of the study? 

Thus, the input was taken from the professors, which was used to modify the questions. 

6.7.2. Reliability 

The relevant literature about the sample size shows that studies like the current one do not require a 

large sample size; however, some studies recommended that the  sample size should be approximately 

50 (Hertzog, 2008); therefore, our questionnaire survey sample was 52 for one of the two groups of 

teachers. Reliability was measured using Cronbach’s internal consistency coefficient alpha 

(Cronbach, 1951). If Cronbach’s alpha ≥ 0.60, it means there is good consistency. Arezes et al. (2014, 

p. 443) stated that "good internal consistency exists when the alpha value is greater than 0.60". In this 

study, the value of Cronbach's alpha ≥ 0.70 for all the variables, so, it highly consistent, and that 

means that the current scale could measure the concepts given in the study. As shown in table 1. 

Table. 1. Reliability Statistics 

No Source of Stress Cronbach's Alpha 

1 Nature of work .732 

2 Wages and Incentives .805 

3 Physical Work Environment .766 

4 Social and Educational Relations. .726 

5 Relations with others: (managers, students, teachers and parents) .737 

6.8. Data Analysis and Results 

6.8.1. Demographic Characteristics of the Study Respondents 

Libyan sample is the male group as this group comprises 54.1% of the total Libyan sample; however, 

the Iraqi sample is female dominated comprising 55.7% of the total Iraqi sample. This can be 

recognized as a sign of excessive number of male teachers in the Libyan workplaces.  Libyan sample 

in terms of age is 31-38 as this group forms 32.9% of the total Libyan sample. Similarly, in the Iraqi 

sample, the most dominant group is again 31-38 that constitutes 34.4% of the total Iraqi sample. This 

can be understood that both Libyan and Iraqi workplaces prefer the mentioned age groups. As far as 

the social status is concerned, the table below reveals that the most dominant group in the Libyan 

sample is the married group as this group constitutes 88.2% of the total Libyan sample. The same is 

true for the Iraqi sample as it forms 83.6% of the total Iraqi sample. This indicates that both Iraqi and 

Libyan married groups in the educational workplaces are larger. Libyan sample in terms of 

educational levels is the secondary school group that forms 47.1% of the total Libyan sample. 

Similarly, the same is true for the Iraqi sample, in which, the secondary school group comprises 

47.5% of the total Iraqi sample. Shows that the most dominant group in terms of the length of service 

in the Libyan sample has accomplished 9+ years of service. This group comprises 48.2% of the 
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Libyan sample. The same is true for the Iraqi sample, which consists of 49.2% of the total Iraqi 

sample. This indicates that both Libyan and Iraqi schools have employees who hold good experience 

in terms of the length of service.  Data demonstrates that the most dominant group in terms of 

qualifications in the Libyan sample has accomplished BA, and they comprised 63.5% of the total 

Libyan sample. Similar trends are obvious in the Iraqi sample. It can be noticed that the teachers 

having a BA degree were 73.8% of the total Iraqi sample. This indicates that both Libyan and Iraqi 

schools prefer to employ the employees who hold the BA degrees. As shown in table 7. 

6.8.2. One Sample Test Analysis 

The one sample test table reveals that in the Iraqi sample, the sources of stress were significant and 

they have a definitive impact on the employees. The factors affecting their stress levels were nature 

of work (P≤0.05), wages and incentives (P≤0.01), physical work environment (P≤0.01) and social 

and educational relations (P≤0.01); however, Libyan teachers, reported two sources of stress 

including their nature of work (P≤0.01), and wages and incentives (P≤0.01). This may indicate that 

the Libyan workplace was less stressful than the Iraqi workplace, as the Iraqi teachers reported 

multiple sources of stress as compared to their Libyan counterparts. As shown in table 2: 

Table. 2. One-Sample Test 

One-Sample Statistics 

International 

Iraq Libya 

Sources of stress N Mean Std. 

Deviation 

Sig. N Mean Std. 

Deviation 

p 

Nature of work 61 2.80 .761 .049 85 2.59 .552 .000 

Wages and Incentives 61 3.40 .812 .000 85 3.39 .823 .000 

Physical Work Environment 61 3.25 .635 .003 85 3.07 .641 .336 

Social and Educational Relations. 61 3.25 .644 .004 85 3.12 .610 .085 

Relations with others: (Managers, 

students, teachers and parents) 

61 3.09 .690 .287 85 2.89 .628 .118 

6.8.3. Independent Samples Test 

The independent sample test table given below compares the sources of stress experienced by teachers 

working for Iraqi and Libyan schools. It can be noticed that there is only one statistical difference 

between the two samples, which is their nature of work (P≤0.01). This indicates that the nature of 

work has a significant role for creating considerable stress in both the Iraqi and Libyan workplaces. 

As shown in table 3: 

Table. 3. Independent Samples Test 

Group Statistics 

Sources of stress International N Mean Std. Deviation p 

Nature of work Libya 85 2.59 .552 .006 

 Iraq 61 2.80 .761 

Wages and Incentives Libya 85 3.39 .823 .721 

 Iraq 61 3.40 .812 

Physical Work Environment Libya 85 3.07 .641 .983 

 Iraq 61 3.25 .635 

Social and Educational 

Relations. 

Libya 85 3.12 .610 .593 

 Iraq 61 3.25 .644 

Relations with others: 

(Managers, students, 

teachers and parents) 

Libya 85 2.89 .628 .661 

Iraq 61 3.09 .690 

6.8.4. The Multivariate Data Analysis in Iraq 

In the Iraqi data, the multivariate data analysis reveals that there are some statistically significant 

relationships between sources of occupational stress and some demographic variables pertaining to 

mailto:journalofsocial.com


 Refereed & Index & Open Access Journal journalofsocial.com 2020 

 

 

JOURNAL OF SOCIAL, HUMANITIES AND ADMINISTRATIVE SCIENCES 2020  6 (22): 8-25  

17 

the two groups of teachers. The multivariate data analysis shows that the gender variable has an 

impact on the nature of work (P≤0.05), wages and incentives (P≤0.05), and physical work 

environment (P≤0.05). In addition, the service variable has an impact on wages and incentives 

(P≤0.05). Only two demographic variables (gender and service) affect the nature of work, wages and 

incentives, and the physical work environment. As shown in table 4: 

Table. 4. The Multivariate Data Analysis in Iraq 

Tests of Between-Subjects Effects 

Source Dependent Variable Type III Sum 

of Squares 

df Mean 

Square 

F p 

Gender Nature of work 3.670 1 3.670 6.963 .011 

Wages and Incentives 3.635 1 3.635 5.968 .018 

Physical Work Environment 3.021 1 3.021 8.407 .005 

Social and Educational Relations. .582 1 .582 1.414 .239 

Relations with others: (Managers, 

students, teachers and parents) 

.288 1 .288 .601 .441 

Age Nature of work .499 3 .166 .276 .842 

Wages and Incentives 2.158 3 .719 1.096 .358 

Physical Work Environment 1.764 3 .588 1.493 .226 

Social and Educational Relations. 2.818 3 .939 2.426 .075 

Relations with others: (Managers, 

students, teachers and parents) 

.824 3 .275 .564 .641 

Social Nature of work .172 1 .172 .293 .590 

Wages and Incentives .265 1 .265 .398 .531 

Physical Work Environment .110 1 .110 .269 .606 

Social and Educational Relations. .910 1 .910 2.240 .140 

Relations with others: (Managers, 

students, teachers and parents) 

.162 1 .162 .336 .564 

Stage Nature of work 2.269 2 1.134 2.025 .141 

Wages and Incentives 2.432 2 1.216 1.899 .159 

Physical Work Environment 1.821 2 .911 2.358 .104 

Social and Educational Relations. .107 2 .054 .125 .882 

Relations with others: (Managers, 

students, teachers and parents) 

.852 2 .426 .892 .415 

Service 

 

Nature of work 3.738 3 1.246 2.289 .088 

Wages and Incentives 8.065 3 2.688 4.864 .004 

Physical Work Environment 2.874 3 .958 2.558 .064 

Social and Educational Relations. 2.164 3 .721 1.809 .156 

Relations with others: (Managers, 

students, teachers and parents) 

1.728 3 .576 1.223 .310 

Qualification Nature of work 4.032 3 1.344 2.493 .069 

Wages and Incentives 1.605 3 .535 .803 .497 

Physical Work Environment 3.647 3 1.216 3.368 .025 

Social and Educational Relations. 4.066 3 1.355 3.710 .017 

Relations with others: (Managers, 

students, teachers and parents) 

2.472 3 .824 1.800 .158 

6.8.5. The Multivariate Data Analysis in Libya 

For Libyan data, the multivariate data analysis reveals that the findings are different as compared to 

the Iraqi data. There are some statistically significant relationships between sources of occupational 

stress and some demographic variables particularly in terms of multivariate data analysis that shows 
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that the gender variables only have impact on the wages and incentives (P≤0.05). Furthermore, age 

has impact on the relations with others (managers, students, teachers and parents) (P≤0. 05). Contrary 

to the Iraqi data, the social variable is an active variable that affects some sources of the occupational 

stress. For example, the findings revealed that the social variable has an impact on both social and 

educational relations (P≤0.05), and relations with others (managers, students, teachers and parents) 

(P≤0.05). The stage variable only affects wages and incentives (P≤0.05). In the nutshell, only three 

demographic variables (gender, age, social and stage variables) have impact on some sources of the 

occupational stress as shown in the table of the Libyan data, which is given below: 

Table. 11. The Multivariate Data Analysis in Libya 

Tests of Between-Subjects Effects 

Source Dependent Variable Type III Sum of 

Squares 

df Mean 

Square 

F p 

 

Gender 

Nature of work .200 1 .200 .652 .422 

Wages and Incentives 9.908 1 9.908 17.510 .000 

Physical Work Environment .401 1 .401 .976 .326 

Social and Educational 

Relations. 

.023 1 .023 .062 .803 

Relations with others: 

(Managers, students, teachers 

and parents) 

.081 1 .081 .202 .654 

Age Nature of work 1.703 3 .568 1.922 .133 

Wages and Incentives 2.137 3 .712 1.054 .373 

Physical Work Environment .771 3 .257 .618 .605 

Social and Educational 

Relations. 

2.502 3 .834 2.353 .078 

Relations with others: 

(Managers, students, teachers 

and parents) 

3.774 3 1.258 3.468 .020 

Social Nature of work .712 1 .712 2.372 .127 

Wages and Incentives 1.598 1 1.598 2.399 .125 

Physical Work Environment .571 1 .571 1.397 .241 

Social and Educational 

Relations. 

1.771 1 1.771 4.993 .028 

Relations with others: 

(Managers, students, teachers 

and parents) 

3.695 1 3.695 10.409 .002 

Stage Nature of work .348 2 .174 .564 .571 

Wages and Incentives 4.290 2 2.145 3.345 .040 

Physical Work Environment 1.115 2 .558 1.371 .260 

Social and Educational 

Relations. 

.279 2 .139 .370 .692 

Relations with others: 

(Managers, students, teachers 

and parents) 

.636 2 .318 .801 .452 

Service Nature of work .342 3 .114 .365 .778 

Wages and Incentives 2.985 3 .995 1.496 .222 

Physical Work Environment .720 3 .240 .576 .633 

Social and Educational 

Relations. 

2.746 3 .915 2.605 .057 
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Relations with others: 

(Managers, students, teachers 

and parents) 

1.0 

51 

3 .350 .884 .453 

Qualification Nature of work .933 4 .233 .756 .557 

Wages and Incentives 2.270 4 .567 .831 .509 

Physical Work Environment .842 4 .211 .501 .735 

Social and Educational 

Relations. 

1.402 4 .350 .940 .445 

Relations with others: 

(Managers, students, teachers 

and parents) 

1.698 4 .425 1.080 .372 

A statistical difference in the sources of occupational stress among teachers working for Libyan and 

Iraqi schools operating in Turkey based on their demographic variables (gender, age, social status, 

length of service, and qualification) 

This test analysis aims at answering this research question. Are there statistical differences in the 

sources of occupational stress among teachers working for Libyan and Iraqi schools operating in 

Turkey based on their demographic variables (gender, age, social status, length of service, and 

qualification? 

7. DEDICATION 

This paper focuses on the sources of occupational stress for school teachers. This is a comparative 

study that analyzes stress factors for teachers teaching in Libyan and Iraqi schools located in Turkey. 

Five sources were focused including nature of work, wages and incentives, working environment, 

social and educational relations, and relations with others (managers, students, teachers and parents). 

The results show that the Libyan schools are less stressful than the Iraqi schools, as the Iraqi schools 

have multiple sources of stress as compared to the Libyan schools. Moreover, the nature of work 

plays a significant role for creating considerable stress both in the Iraqi and Libyan educational 

institutions. The independent sample test compares the sources of stress between the Iraqi and Libyan 

samples. Furthermore, the analysis showed only a single statistical difference between the two 

samples. This difference is nature of work (P≤0. 01). This indicates that the nature of work plays a 

significant role behind creating major stresses in both the Iraqi and Libyan workplaces.  

On the other hand, the relationships between sources of occupational stress and some demographic 

variables were investigated. In the Iraqi data, there are only two demographic variables (gender and 

service), which affect the nature of work, wages and incentives, and the work environment. In the 

Libyan data, only three demographic variables (gender, age, and social status) showed impact on 

some sources of occupational stress as shown in the data tables presented earlier.  

According to ANOVA test, the results showed that physical work environment represents one of the 

main sources of occupational stress and is particularly prevalent among the Libyan male teachers. 

However, other sources of occupational stress (i.e., nature of work, wages and incentives, social and 

educational relations and relations with others including managers, pupils, teachers and parents) are 

not significant at 0.05. Also, there are significant differences between male and female Libyan 

teachers in terms of sources of occupational stress, especially relations with others: (managers, pupils, 

teachers and parents). Moreover, there are not significant differences between married and unmarried 

Libyan teachers in terms of sources of occupational stress, especially nature of work, wages and 

incentives, physical work environment, social and educational relations and relations with others: 

(managers, pupils, teachers and parents. The results also showed there are significant differences 

between Libyan teachers with different the educational stages in terms of sources of occupational 

stress, especially relations with others: (managers, pupils, teachers and parents). Further, there are not 

mailto:journalofsocial.com


 Refereed & Index & Open Access Journal journalofsocial.com 2020 

 

 

JOURNAL OF SOCIAL, HUMANITIES AND ADMINISTRATIVE SCIENCES 2020  6 (22): 8-25  

20 

significant differences between Libyan teachers with different length of service in terms of sources 

of occupational stress, and there are not significant differences between Libyan teachers with different 

qualification in terms of sources of occupational stress. 

According to data analysis in the Iraqi areas, results revealed that there are not significant differences 

between Iraqi male and female teachers in terms of sources of occupational stress. Also, there are not 

significant differences between Iraqi teachers with different age in terms of sources of occupational 

stress. nature of work, wages and incentives, physical work environment, social and educational 

relations and relations with others: (managers, pupils, teachers and parents) do not form the 

occupational stress among the Iraqi married and unmarried teachers. Moreover, there are not 

significant differences between Iraqi teachers with different educational stages in terms of sources of 

occupational stress. Furthermore, the results also revealed there are significant differences between 

Iraqi teachers in terms of sources of occupational stress, especially wages and incentives. Finally, 

there are significant differences between Iraqi teachers in terms of sources of occupational stress, 

especially nature of work, physical work environment, social and educational relations and relations 

with others: (managers, pupils, teachers and parents). 

The above sections analyzed the responses obtained through the questionnaire, while the current 

section discusses and compares the outcomes with the relevant literature. In fact, it seems that the 

findings of the current study are consistent with the findings of the relevant literature pertaining to 

the sources of occupational stress. For example, the findings showed that the school teachers suffered 

occupational stress in their workplaces. This finding is in line with the results of several studies, for 

example, Van Tongeren et al., (2017), in their study, found that teachers have substantial stress levels. 

This finding is consistent with the current study. Okeke, & Dlamini (2013) mentioned in their study 

that teachers suffer from high levels of stress because of their work environment. This is also 

consistent with our current study. Moreover, Agai-Demjaha et al. (2015) and Bradley et al. (2016) 

pointed out that one of the sources of occupational stress is lack of funds/resources, which is 

consistent with the stress sources in both Libyan as well as Iraqi schools. Furthermore, Chaudhry 

(2012) found no significant difference between stress levels of male and female faculty members. 

This result is inconsistent with the current study because the study showed that there is a relationship 

between gender, nature of work, wages and incentives, and working environment in the Libyan 

schools. Emmanuel & Collins (2016) reported statistically significant relationship between 

occupational stress and demographic variables (gender, age, marital status, experience, and 

qualification) but the current study showed relationships between some demographic variables and 

some sources of occupational stress experienced by teachers in the Libyan and Iraqi schools located 

in Turkey. The findings by Musi (2015) indicate that several correlations exist between the teachers' 

stress, age, salary, length of service and qualification. This result is consistent with the current study 

in the Libyan schools in terms of length of service and qualification, but in the Iraqi schools, there is 

no relationship between the sources of occupational stress, length of service and qualification. 

On the other hand, a framework to study the sources of occupational stress in the Libyan and Iraqi 

schools was developed. Such sources are wrongly perceived as a threat for school development in 

future; therefore, the current study found that there are only five sources of occupational stress 

including nature of work, wages and incentives, working environment, social and educational 

relations, and relations with managers, students, colleagues and parents therefore, this study provided 

an important opportunity to advance the understanding for determining the sources of occupational 

stress, which will open new opportunities to find ways to reduce the teachers' occupational stresses. 

Putting it differently, these findings should be acknowledged as a new contribution to the field of 

stress management. According to managerial perspective, the current findings about the sources of 

occupational stress must be accepted as a reality that should not be ignored by managers. In addition 

to this, we drafted a set of recommendations, which will help managers of both Libyan and Iraqi 
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schools to eliminate stresses from their environment, and positively contribute towards the teachers' 

lives, health and careers. Lastly, this paper will provide a better understanding about the stressful 

environments in the Libyan and Iraqi schools operating in Turkey, which can substantially benefit 

other researchers belonging to this field. 

Moreover, there is a need to look deeply into the reasons behind the sources of occupational stress. 

We have faced some difficulties to look behind the scenes and find out reasons. For example, there 

is a need to further investigate the teachers' occupational stress by conducting their interviews. This 

can provide significant results about the performance of teachers and the causes behind their stresses. 

For future researches, it is recommended that studies should be carried out on other Libyan and Iraqi 

schools located in Istanbul and Turkish Cyprus. Among the important recommendations, there is a 

need to conduct a comparative study between the Arab and the Turkish schools. The findings will 

most probably confirm the results of the current study. Similarly, making comparisons with teachers, 

who work in Arab schools in Turkey such as Saudi, Egyptian and Sudanese schools, can provide a 

deeper understanding of the stressful jobs of teachers. Moreover, a comparative study should be 

conducted on the level of pressure among teachers' work in the primary, elementary and secondary 

schools. Recommendations for future research also include a study comparing the sources of 

occupational stress among school teachers in the public and private sectors in Libya and Turkey. 

Lastly, the researchers should focus on other causes behind the occupational stress such as job 

satisfaction, job performance, creativity, and innovation. 

8. CONCLUSION 

In the educational and administrative literature, there are many researchers who agree that we live in 

an environmental system, in which, there are various stimuli, and multiple causes, which create stress 

in an individual's life. Such stimuli can exist at home, in the school, in the labor market, and in the 

society, in which, that individual lives. This can lead to anxiety, tension, and emotional issues. This 

affects the individual's duties towards his family and employers and his/her relationships with other 

members of the society, which may affect his/her physical or mental health. In fact, a teacher has a 

great role in the lives of people and in any society, which is both valuable and important. Teachers 

have far-reaching impact on the society that no other person can have on such a deeper level. 

Furthermore, teachers play a significant role in the educational performance of students throughout 

their academic careers. It is very important to provide a suitable working environment to the teachers 

because this will help them provide high quality education. The aim of this study is to identify the 

sources of occupational stress among teachers, and come up with suggestions to alleviate them. 

In conclusion, School principals and institution managers should take necessary measures to reduce 

occupational stress based on individual differences since individuals differ in their responses to 

stressful situations; so, reducing the teachers' stress level is important to help them perform their 

duties in a better way. If the stress level of the teachers is reduced, they will be able to focus on their 

work. 
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