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Emotional Volatility Indicators in Teachers: Relationships of Anxiety,
Depression and Stress with Demographic Variables

Ogretmenlerde Duygusal Volatilite  Gostergeleri:  Anksiyete, Depresyon ve Stresin
Demografik Degiskenlerle Iliskileri

OZET

Bu ¢aligmanin amaci, ilkokul, ortaokul ve lise diizeyinde gbrev yapan Ogretmenlerde depresyon,
anksiyete ve stres diizeylerinin, duygusal oynakligin gostergeleri olarak, demografik 6zelliklere gore
farklilik gosterip gostermedigini incelemektir. Calismanin kuramsal temeli, Weiss ve Cropanzano
(1996) tarafindan gelistirilen Affective Events Theory (AET) tizerine yapilandirtlmistir. Nicel bir
aragtirma deseni kullanilarak yiiriitiilen ¢alismada veriler, Kocaeli ilinde gorev yapan 171
dgretmenden toplanmistir. Veri toplama araci olarak “Depresyon-Anksiyete-Stres Olgegi” (DASS)
kullanilmigtir. Analiz siireci iki asamadan olusmaktadir. Birinci asamada faktor analizi ve
giivenilirlik analizi uygulanarak 6lgegin gegerliligi ve giivenilirligi test edilmistir. Ikinci asamada ise
faktorlerin demografik degiskenlere gore farklilik gosterip gostermedigi, One-Way ANOVA,
Kruskal-Wallis ve Independent Samples t-testleri ile incelenmistir. Bulgular, anksiyete, depresyon
ve stres diizeylerinin cinsiyet ve yas degiskenlerine gore anlamli bir farklilik gostermedigini ortaya
koymustur. Bununla birlikte, gelir diizeyi anksiyete, depresyon ve stres degiskenlerinde; mesleki
deneyim siiresi depresyon ve stres degiskenlerinde; medeni durum depresyon degiskeninde, caligma
sektorii ise depresyon degiskeninde anlamli farkliliklar gdstermistir.

Arastirma, Ogretmenlerin  mesleki stresle basa ¢ikabilmeleri ve duygusal dengelerini
stirdiirebilmeleri i¢in psikolojik dayanikliligin giiclendirilmesine ve duygusal farkindalik temelli
miidahalelerin gelistirilmesine yonelik uygulamalarin énemine dikkat cekmektedir. Genel olarak bu
caligma, Ogretmenlerin depresyon, anksiyete ve stres diizeyleri ile demografik degiskenlerin
duygusal oynaklik ve ruh saglig: tizerindeki etkilerine iligkin literatiire anlamli ve 6zgiin bir katki
sunmaktadir.

Anahtar Kelimeler: Duygusal oynaklik, anksiyete, depresyon, stres, demografik degiskenler.

ABSTRACT

The aim of this study is to examine whether depression, anxiety, and stress levels, as indicators of
emotional volatility, differ according to demographic characteristics among teachers working at the
primary, secondary, and high school levels. The theoretical framework of the study is based on
Affective Events Theory (AET) developed by Weiss and Cropanzano (1996). Using a quantitative
research design, data were collected from 171 teachers working in Kocaeli. The Depression-Anxiety-
Stress Scale (DASS) was employed as the primary data collection instrument. The analysis process
was conducted in two stages. In the first stage, factor analysis and reliability analysis were performed
to assess the validity and reliability of the scale. In the second stage, differences in the factors
according to demographic variables were examined using One-Way ANOVA, Kruskal-Wallis, and
Independent Samples t-tests. The findings indicated that anxiety, depression, and stress levels did
not differ significantly according to gender and age. However, significant differences were observed
in relation to income level (for anxiety, depression, and stress), professional experience (for
depression and stress), marital status (for depression), and employment sector (for depression).

The study emphasizes the importance of enhancing psychological resilience and developing
interventions based on emotional awareness to help teachers maintain emotional stability and
effectively cope with occupational stress. Overall, this research provides a meaningful and original
contribution to the literature on the effects of demographic variables on emotional volatility and
mental health among teachers.
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In economics literature, the concept of volatility is frequently used to describe uncertainty, fluctuations, and sudden
changes observed in markets (Smith, 2020). In financial contexts, price volatility plays a critical role in decision-
making and risk management (Smith, 2020). A similar phenomenon can be observed in the emotional world of
employees. Within organizations, employees’ emotional states may also be exposed to unpredictable and abrupt
changes. In organizational behavior (OB) research, employees’ emotional experiences are typically examined
through constructs such as emotion variability, affect fluctuation, emotional instability, or emotional reactivity/inertia
(Kuppens et al., 2010; Houben, Van Den Noortgate, & Kuppens, 2015). Although the term emotional volatility (EV)
is not always used explicitly, it is conceptually aligned with or overlaps terms such as emotional variability (Shi Xu
et al., 2016), emotion fluctuation (Zhang, Zhao, Liu et al., 2022), altered variability and inertia in emotions (Wang,
Schneider et al., 2020), and predicting emotional volatility (MacKerron & Powdthavee, 2022). Increasingly, OB
research has focused on employees’ within-person temporal dynamics of affect, emphasizing day-to-day or week-to-
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week variations in emotional states (Beal & Ghandour, 2011; Ilies, Aw, & Pluut, 2015). The concept of EV is often
used interchangeably with emotional variability, affective lability, emotional instability, and emotional fluctuation;
however, subtle yet meaningful distinctions exist among them. Emotional variability/fluctuation refers to the degree
or range of emotional changes over time (quantity-focused); affective lability emphasizes the rapidity of transitions
between emotional states (transition-focused); emotional instability is often considered a relatively stable personality
trait (trait-focused); whereas emotional volatility reflects sudden, intense, and unpredictable emotional swings
(speed/intensity-focused; state-based). In this regard, EV emerges as a crucial construct for understanding employees’
emotion regulation processes and their impact on work performance. Employee Emotional Volatility (EEV) refers to
sharp, sudden, and unpredictable emotional shifts that occur in workplace contexts due to various situational factors
and has been introduced as a novel framework for understanding emotional processes in organizations (Senol, 2022).
This construct has been recognized as a significant variable influencing organizational communication and
interpersonal dynamics. In professional settings, particularly among individuals involved in decision-making
processes, high EV can produce outcomes that may either enhance or impair organizational effectiveness (Senol,
2022). As introduced in the book titled “Organizational Behavior with Current Concepts” (Senol, 2022), EEV offers
an innovative conceptual contribution to the organizational behavior literature by identifying the key factors shaping
this structure and guiding future researchers.

The Affective Events Theory (AET) developed by Weiss and Cropanzano (1996) serves as one of the foundational
frameworks explaining employees’ emotional reactions in organizational behavior. AET posits that workplace events
trigger emotional responses, which subsequently influence employees’ attitudes and behaviors. Negative work events
such as excessive demands, conflicts, or ambiguity generate short-term stress reactions. According to Selye’s (1936)
stress model, such stress represents an organism’s response to external factors that threaten its physical or
psychological equilibrium. From the AET perspective, stress results from immediate negative emotional responses
(e.g., anger, frustration, anxiety) to such events (Weiss & Cropanzano, 1996). At this point, EEV plays a critical role
in explaining the variability in employees’ emotional responses. EEV captures not only the frequency of emotional
fluctuations but also the intensity of reactions to stressors. While some employees display more stable emotional
patterns, others experience stronger and more volatile affective responses (Kuppens et al., 2010; Houben et al., 2015).
Repeated exposure to negative events or heightened perceptions of future threats (e.g., job insecurity, performance
pressure) may elicit persistent anxiety among employees (Xu et al., 2016). Within the AET framework, this process
is explained as the transformation of transient negative emotions (fear, worry, tension) into enduring emotional states.
Individuals with higher EV levels tend to exhibit more reactive and fluctuating responses, making anxiety symptoms
more salient (Hoorelbeke et al., 2016). Moreover, recurrent negative emotional experiences may contribute not only
to anxiety but also to depression. Chronic exposure to work-related stressors can lead to emotional exhaustion,
demotivation, and hopelessness key indicators of depressive tendencies (Sonnentag & Fritz, 2015). From an AET
standpoint, depression develops as the cumulative and enduring consequence of negative emotions triggered by
workplace events (Weiss & Cropanzano, 1996). Within this process, EEV may function as an accelerating factor of
depression, as unstable and fluctuating emotional responses weaken an individual’s capacity for effective emotion
regulation (Yal¢in & Yavuz, 2015).

In summary, within the AET framework, EEV represents the variability in employees’ affective reactions to
workplace events, which may evolve into short-term stress, mid-term anxiety, and long-term depressive outcomes.
Although AET does not explicitly reference the term “volatility,” it offers a robust theoretical foundation for
understanding how fluctuating emotions influence work-related behaviors (Weiss & Cropanzano, 1996).
Professionals in the service sector particularly teacher operate under conditions of intense human interaction,
continuous communication, elevated expectations, and performance pressure (Hakanen et al., 2006). As teaching
directly impacts individuals’ cognitive and emotional development, the ability to manage emotional processes
becomes even more crucial. Therefore, Teacher Emotional Volatility (TEV) not only affects individual mental health
but also has implications for the quality of educational outcomes. However, research examining the relationship
between TEV and teachers’ psychological states (stress, anxiety, depression) remains limited. Hence, this study aims
to explore how emotional reactions to workplace events evolve into stress, anxiety, and depression through TEV,
offering a theoretical framework for understanding the psychological consequences of emotional volatility among
teachers.

CONCEPTUAL FRAMEWORK
Anxiety

Anxiety is an emotional state characterized by intense worry, restlessness, tension, and fear experienced in response
to a perceived threat. This state typically emerges as a heightened arousal toward potential dangers in the environment
and manifests through both cognitive (e.g., negative expectations, exaggerated threat perception) and physiological
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(e.g., palpitations, muscle tension) symptoms (Spielberger, 1983). According to Barlow (2000), anxiety represents a
state of anticipation and preparedness in response to potential future threats; individuals experience high levels of
arousal due to concern over events beyond their control. In this regard, anxiety differs from depression as it is
primarily a future-oriented emotional process, whereas depression is associated with feelings of helplessness and
worthlessness stemming from past negative experiences.

Research indicates that anxiety and depression often co-occur and represent mutually reinforcing emotional processes
(Mineka, Watson, & Clark, 1998). Specifically, Brown, Chorpita, and Barlow (1998) found that anxiety is linked to
weaknesses in emotion regulation processes and may set the stage for the emergence of depressive symptoms over
time. Similarly, Wetherell, Gatz, and Pedersen (2001) demonstrated that anxiety serves as a significant predictor of
depression, with individuals exhibiting high anxiety levels showing a markedly increased likelihood of developing
depressive symptoms in later periods.

Depression

Depression is defined as a pervasive mood disorder that induces a prolonged state of low mood and hopelessness,
adversely affecting cognitive processes, behavioral patterns, and physiological functioning. According to the
Diagnostic and Statistical Manual of Mental Disorders (DSM-1V-TR; APA, 2000), depression not only impacts an
individual’s internal emotional world but also negatively affects social relationships, work performance, and overall
quality of life. Consequently, depression is a multidimensional issue with both personal and socio-economic
implications. Core symptoms of depression include difficulties in thinking and decision-making, attention and
concentration deficits, memory problems, persistent sadness or emptiness, irritability, intolerance to situations,
feelings of guilt or worthlessness, changes in appetite, loss of interest in previously enjoyable activities, lack of
motivation, and suicidal thoughts (APA, 2000; Johnson & Indvik, 1997; Adamek & Slater, 2009).

According to Beck’s cognitive theory (Beck, Rush, Shaw, & Emery, 1979), depression arises from the development
of negative belief patterns regarding the self, the world, and the future; these maladaptive cognitions lead to emotional
and behavioral states of low mood. Physiologically, depression is associated with chronic activation of the stress
response system (HPA axis) (Kendler, Gardner, & Prescott, 2002), which can result in cortisol imbalances, weakened
immune function, and an increased risk of cardiovascular disease (Musselman, Evans, & Nemeroff, 1998). The World
Health Organization (WHO, 2020) emphasizes that depression is among the leading global causes of workforce loss,
early retirement, and reduced productivity. Depression not only affects individual psychological well-being but also
directly impacts organizational productivity, motivation, and job satisfaction. Greenberg and Birnbaum (2005) found
that depression increases absenteeism and reduces employee performance. From the perspective of Lazarus and
Folkman’s (1984) stress and coping model, depression represents emotional exhaustion resulting from the
individual’s inability to effectively cope with workplace stressors. Therefore, understanding depression is critical not
only for psychological health but also for organizational well-being and productivity.

Stress

Stress, increasingly recognized at both individual and societal levels, can be simply defined as a persistent state of
psychological tension. Lazarus (1966) describes stress as a process arising when an individual perceives that the
demands or threats they face may exceed their well-being and that they may not achieve an adequate level of coping.
Raymond (2000) defines stress as the anxious state experienced when individuals believe they cannot manage certain
situations, while Selye (1936) characterizes stress as the organism’s response to changes requiring physical, mental,
and emotional adaptation. These definitions indicate that stress is not limited to an individual’s cognitive perception
but is also related to the effort to adapt to environmental conditions.

In this context, Teacher Emotional Volatility (TEV) manifests as sudden and rapid emotional fluctuations triggered
by stressors such as uncertainty, workload, communication problems, or leadership styles encountered in
organizational life. Therefore, the various sources and effects of stress can be considered fundamental triggers of
emotional volatility within organizational settings. This concept is directly related to individual emotional
intelligence (Goleman, 1995). Individuals with high emotional intelligence can manage these fluctuations more
effectively, whereas those with lower emotional intelligence may experience negative consequences on
organizational productivity, job satisfaction, and interpersonal relationships (Mayer, Salovey, & Caruso, 2004).
Emotional volatility (EV) refers to the instability of an individual’s emotional responses, which may change rapidly
depending on different situations. While this characteristic can sometimes be linked to emotional adaptability and
flexibility, it may also stem from external factors such as stress, uncertainty, heavy workload, and interpersonal
conflicts (Scherer, 2009). In particular, the level of EV observed in leaders with decision-making responsibilities can
directly shape the quality of internal communication and employees’ perceptions of the organizational climate
(Goleman, 1995).
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In organizational behavior literature, the concept of emotional intelligence is considered in terms of individuals’
abilities to perceive, understand, and effectively manage emotions (Mayer, Salovey, & Caruso, 2004). Within this
framework, EV can be viewed as inversely related to emotional intelligence. Indeed, individuals with high emotional
intelligence have greater capacity to regulate and balance emotional fluctuations, whereas those with lower emotional
intelligence may display more pronounced EV. This distinction can directly affect critical organizational outcomes,
such as job satisfaction, performance, organizational commitment, and burnout (Brotheridge & Lee, 2003).

METHODOLOGY

This study adopted a quantitative research approach to examine potential relationships among variables. A causal-
comparative (ex post facto) research design was employed. Measurement and structural model analyses were
conducted using IBM SPSS 20. The normality of the data was assessed, and the significance level was set at 0.05.

Research Question and Hypotheses

The primary aim of this study is to examine whether teachers’ levels of anxiety, depression, and stress differ
significantly according to demographic variables such as gender, marital status, income, and age. Accordingly, the
research question is: Do teachers’ levels of anxiety, depression, and stress differ significantly based on demographic
variables such as gender, marital status, income, and age?

Hla: Teachers’ anxiety levels significantly differ according to their gender.

H1b: Teachers’ depression levels significantly differ according to their gender.

Hlc: Teachers’ stress levels significantly differ according to their gender.

H2a: Teachers’ anxiety levels significantly differ according to their marital status

H2b: Teachers’ depression levels significantly differ according to their marital status

H2c: Teachers’ stress levels significantly differ according to their marital status

H3a: Teachers’ anxiety levels significantly differ according to their income level.

H3b: Teachers’ depression levels significantly differ according to their income level.

H3c: Teachers’ stress levels significantly differ according to their income level.

H4a: Teachers’ anxiety levels significantly differ according to their age groups.

H4b: Teachers’ depression levels significantly differ according to their age groups.

H4c: Teachers’ stress levels significantly differ according to their age groups.

H5a: Teachers’ anxiety levels significantly differ according to their years of teaching experience.
H5b: Teachers’ depression levels significantly differ according to their years of teaching experience.
H5c: Teachers’ stress levels significantly differ according to their years of teaching experience.
H6a: Teachers' anxiety levels differ significantly according to sector.

H6b: Teachers' depression levels differ significantly according to sector.

H6c: Teachers' stress levels differ significantly according to sector.

Data Collection Method and Participant Selection

The study was conducted among teachers working in public and private schools in Kocaeli to examine the
relationship between emotional volatility and depression, anxiety, and stress. A survey method was used to
systematically collect data from a sample representing the target population. Prior to data collection, ethical approval
was obtained from the Social and Human Sciences Ethics Committee on 30.09.2025 (Approval No: E. 847124).
Participants provided informed consent, and participation was voluntary. Teachers were informed about the purpose
and scope of the study, and the surveys were administered face-to-face. The sample consisted of voluntary teachers
employed in public and private schools. However, 44 questionnaires were excluded due to inappropriate responses
to control questions. Therefore, the study was conducted with valid data from 171 participants. The adequacy of the
sample size was based on the recommendation that the number of participants should not exceed ten times the total
number of items in the scales (Hair et al., 2014).
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Regarding the participant profile, 60.2% of the sample were female, and 61.4% of teachers were under 50 years old.
Most participants had 11 or more years of professional experience. This demographic distribution indicates that the
sample adequately represents the target population.

Measurement Instruments

Anxiety Scale: The 7-item anxiety scale demonstrated high reliability (o = .853). One item example is: “I felt close
to panic” (Y1lmaz et al., 2017).

Depression Scale: The 7-item depression scale showed high reliability (a = .897). One item example is: “I realized
that I could not feel any positive emotions” (Yilmaz et al., 2017).

Stress Scale: The 7-item stress scale had high reliability (o = .867). One item example is: “I tend to overreact to
events” (Yilmaz et al., 2017).

Control Variables: To examine the relationships among the main variables more accurately and reliably, certain
demographic factors were included as control variables (McClendon, 2002; En Sung, 2007). Accordingly,
participants’ gender, age, income, and professional experience were included in the model as control variables.

Analysis of Data
Factor Analysis

Data were analyzed using IBM SPSS Statistics 20. The analyses included exploratory factor analysis, reliability
analysis, independent-samples t-tests, and ANOVA. The significance level for all statistical tests was set at.05. This
study employed a quantitative research approach to examine potential relationships among the variables. A causal-
comparative (ex post facto) research design was utilized. Prior to conducting the analyses, the normality of the data
was assessed. All statistical analyses were performed at the .05 significance level. The analyses began with an
exploratory factor analysis (EFA). For the anxiety scale, the Kaiser-Meyer-Olkin (KMO) value was .827 with a
significance level of p <.001; for the depression scale, the KMO value was .837 (p <.001); and for the stress scale,
the KMO value was .852 (p <.001). These results indicate that the sample size was adequate for conducting factor
analysis. The total variance explained by the scales was 54.13% for the anxiety scale, 63.29% for the depression
scale, and 56.02% for the stress scale. According to Biiylikoztiirk (2002), an explained variance exceeding 40% is
considered acceptable. For a stable factor structure, each factor should include at least three items (Karaman et al.,
2017). The factor loadings for the anxiety scale ranged from .632 to .823, for the depression scale from .620 to .849,
and for the stress scale from .648 to .817. Furthermore, normality tests indicated that the data were normally
distributed.

FINDINGS

The following section presents the data collected in the study, the analyses performed to test the hypotheses, and the
resulting findings.

Table 1: Gender Differences in Anxiety, Depression, and Stress

Factor Gender N SD Mean t p

Anxiety Female 103 0,89 2,16 0,4 0,475
Male 68 0,81 2,1 0,4

Depression Female 103 0,9 1,94 -0,24 0,433
Male 68 0,73 1,97 -0,25

Stress Female 103 0,87 2,57 -1,39 0,522
Male 68 0,9 2,76 -1,38

The effect of gender on anxiety, depression, and stress was examined using an independent samples t-test. The results
revealed that gender did not have a statistically significant effect on anxiety (p = .475), depression (p = .433), or
stress (p = .522) at the .05 significance level.

Table 2: Marital Status Differences in Anxiety, Depression, and Stress

Factor Marital status N SD Mean t P

Anxiety Married 111 0,83 2,04 -1,99 0,299
Single 60 0,91 2,31 -1,93

Depression Married 111 0,74 1,89 -1,36 0,022
Single 60 0,98 2,07 -1,26

Stress Married 111 0,86 2,6 -0,91 0,306
Single 60 0,93 2,73 -0,89

The effect of marital status on anxiety, depression, and stress was examined using an independent samples t-test. The
results indicated that marital status did not lead to statistically significant differences in levels of anxiety (p = 0.299)
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and stress (p = 0.306) at the 0.05 significance level. However, a significant difference was observed in depression
levels (p = 0.022).

Table 3: Differentiation of Anxiety, Depression, and Stress with Experience

Factor Experience N SD Mean F P

1-4 years 47 1,029 2,29 1,216 0,305
Anxiety 5-10 years 50 0,827 1,98

11 years and above 74 0,798 2,135

1-4 years 47 0,972 2,285 2,842 0,04
Depression 5-10 years 50 0,74 1,811

11 years and above 74 0,768 1,811

1-4 years 47 0,972 3,104 5,818 0,001
Stress 5-10 years 50 0,843 2,451

11 years and above 74 0,793 2,623

The sample was analyzed to determine whether there were significant differences in mean anxiety, depression, and
stress scores according to the number of years worked at the current workplace. At the .05 significance level, no
significant difference was found in mean anxiety scores across years of service (p = .305); however, significant
differences were observed in mean depression (1-4 years vs. 5-10 years, p = .04) and stress (5-10 years vs. 11 years
and above, p = .001) scores.

Table 4: Income Level Differences in Anxiety, Depression, and Stress

Faktor Income N SD Mean F P

115,000-535,000 18 0,679 2,464 4,947 0,003
Anxiety 135,001-540,000 22 0,851 2,688

140,001 and above 131 0,858 2,01

$15,000-%35,000 18 0,924 1,982 4,985 0,002
Depression $35,001-%40,000 22 0,791 2,539

£40,001 and above 131 0,8 1,847

115,000-535,000 18 1,039 2,571 3,352 0,02
Stress 135,001-540,000 22 0,797 3,181

140,001 and above 131 0,853 2,56

The sample was analyzed to determine whether there were significant differences in mean anxiety, depression, and
stress scores across income groups. At the .05 significance level, significant differences were found in mean anxiety
(£35,000-140,000 vs. 40,000 and above, p =.003), depression (535,000-140,000 vs. $40,000 and above, p =.002),
and stress (b35,000-540,000 vs. £40,000 and above, p =.02) scores.

Table 5: Age Group Differences in Anxiety, Depression, and Stress

Factor Age N SD Mean F P

20-33 48 0,955 2,226 0,271 0,846
Anxiety 34-50 105 0,857 2,117

50 and over 131 0,792 2,039

20-33 18 1,009 1,996 1,144 0,333
Depression 34-50 22 0,731 1,932

50 and over 131 0,945 2,111

20-33 18 0,947 2,518 0,755 0,521
Stress 34-50 22 0,853 2,717

50 and over 131 0,972 2,919

The sample was analyzed to determine whether there were significant differences in mean anxiety, depression, and
stress scores across age groups. At the .05 significance level, no significant differences were found in mean anxiety
(p = .846), depression (p = .333), or stress (p = .521) scores across age groups.

Table 6: Sector Differences in Anxiety, Depression, and Stress

Factor Sector N SD MEAN t p

Anxiety Public 147 0,856 2,062 -2,971 0,514
Private 24 0,814 2,619 -3,083

Depression Public 147 0,702 1,857 -4,047 0,001
Private 24 1,26 2,571 -2,709

Stress Public 147 0,866 2,558 -3,292 0,922
Private 24 0,845 3,184 -3,351

He sample was analyzed to determine whether the sector in which participants were employed led to differences in
anxiety, depression, and stress scores using an independent samples t-test. No significant differences were found in
mean anxiety (p = .514) or stress (p = .922) scores. However, the sector variable was found to have a statistically
significant effect on depression at the .05 significance level (p = .001).

Journal Of Social, Humanities And Administrative Sciences ‘ 2025 11 (6) NOVEMBER @ [OE]E)
510



mailto:journalofsocial.com

@ OOO)| Rpefereed & Index & Open Access Journal journalofsocial.com 2025

Limitations of the Study

This study should be evaluated within certain methodological and sampling limitations. First, as the research was
conducted with only 171 teachers working in Kocaeli, the findings cannot be generalized to all teachers across
Turkey. Therefore, similar studies involving teachers from different regions or educational levels would enhance the
generalizability of the results. Additionally, the study considered only specific demographic variables (gender, age,
income level, professional experience, sector, and marital status). However, variables that may also influence
emotional volatility, such as personality traits, organizational climate, leadership style, or levels of social support,
were beyond the scope of this research. Considering these variables in future studies would provide a more
comprehensive understanding of teachers’ psychological well-being.

CONCLUSION AND DISCUSSION

The findings of this study indicate that there were no significant differences in anxiety, depression, and stress levels
based on gender and age; however, statistically significant differences were observed with respect to income level,
length of professional experience, and sector. These results are consistent with the literature suggesting that emotional
volatility is directly related to an individual’s emotional regulation capacity (Kuppens et al., 2010; Houben et al.,
2015; Xu et al., 2016). Individuals with higher levels of emotional volatility tend to exhibit stronger emotional
reactions to stressful situations, which over time may increase their susceptibility to depressive and anxious
tendencies. The results also highlight that, due to the emotionally demanding nature of the teaching profession,
managing emotional volatility is crucial for teachers’ professional well-being. In this context, training and supervision
programs aimed at enhancing emotional awareness, self-regulation, and stress-coping skills can serve as important
support mechanisms for teachers. Furthermore, the expansion of school-based psychological counseling services and
organizational support practices may help teachers maintain emotional balance and reduce the risk of burnout.

Future research is recommended to explore the relationship between emotional volatility and variables such as
emotional intelligence, psychological resilience, and organizational support across different professional groups.
Such studies would contribute to a deeper understanding of strategies for maintaining employees’ emotional balance
and inform the restructuring of organizational policies to promote emotional well-being.
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